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Name: Sarah Gerding

Unit Title: Communities; Past, Present and Future!

Grade Level: 2nd

Unit Duration: 6 weeks (three 60-minute sessions each week)

Interdisciplinary Content: Reading, Writing, Speaking & Listening, Technology

GLCEs:

CCsSs:

2 - H2.0.1: Demonstrate chronological thinking by distinguishing among years and decades using
atimeline of local community events.

2 —H2.0.2: Explain why descriptions of the same event in the local community can be different.
2 —H2.0.3: Use an example to describe the role of the individual in creating history.

2 —H2.0.4: Describe changes in the local community over time (e.g., types of businesses,
architecture and landscape, jobs, transportation, population).

2 - H2.0.5: Identify a problem in a community’s past and describe how it was resolved.

2 - H2.0.6: Construct a historical narrative about the history of the local community from a variety
of sources (e.g., data gathered from local residents, artifacts, photographs).

2.R1.3: Describe the connection between a series of historical events, scientific ideas or concepts,
or stepsin technical proceduresin atext

2.W.8: Recall information from experiences or gather information from provided sources to
answer aquestion

2.SL.3: Ask and answer questions about what a speaker saysin order to clarify comprehension,
gather additional information, or deepen understanding of atopic or issue

Student Technology Standards (Michigan Education Technology Standards K -12):

PK_2.Cl: Creativity and Innovation:
o 1.useavariety of digital tools (e.g., word processors, drawing tools, simulations,
presentation software, graphical organizers) to learn, create, and convey original ideas or
illustrate concepts

PK _2.CC: Communication and Collaboration:;

o 1. Work together when using digital tools (e.g., word processors, drawing, presentation
software) to convey ideas or illustrate simple concepts relating to a specified project



STAGE 1 - Desired Results:

Students will understand
that:

These are the BIG IDEAS — written

in STATEMENT FORM

Essential Questions:
These are the OPEN ENDED
QUESTIONS that DRIVE
INSTRUCTION

Step 1

BIG
IDEAS and
ENDURING
UNDERSTANDINGS

Serves as an
organizer for
connecting important
facts, skills, and
actions

Transfers to other

Historians use evidence to
study the past

The actions of one person can
have a significant impact on
history

Communities change over
time in many ways

Human actions can have a
positive or negative impact on
the way a community changes

How do communities change
over time?

How do historians study the
past?

How can an individual
impact history?

How do different
perspectives influence
descriptions of events?

Step 2

ESSENTIAL
QUESTIONS

Have no simple
“right” answer

Raise other
important
questions

Naturally recur

contexts
Requires Perspectives can influence Stimulate vital,
“Uncoverage” documentation of history ongoing
because it is abstract rethinking of big
ideas
...students will know: ...students will be able to:
KNOWLEDGE that is SKILLS that are SPECIFIC and
SPECIFIC and MEASURABLE MEASURABLE
A timeline can be used to Explain how communities
Step 3 document historical changes change over time Step 4
At the end of the Individuals can have different Createatimelinetovisually | At the end of the
Unit... perspectives and descriptions represent changes over time Unit...
of events
(Facts, Concepts, Collect “evidence” from the (Skills/Real World
Principles) Communities change over past in order to understand Performances)
time in many ways: physicaly, that time period
EVIDENCE of economicallil/ so)éial?yy g P EVIDENCE of
LEARNING ' LEARNING

Statements use
NOUNS

Events from history can relate
to today’s events

Use “evidence” collected to
retell history in their own
words

Give examples of individuals
who have impacted history
(and how)

Trace cause and effect for
certain historical events

Statements use
VERBS




STAGE 2 - Assessments

Pre-assessment(s):
For my pre-assessment, | would execute a KWL to find out what the students know
about how communities change over time. | would do thisinitially on an individua
basis to assess the knowledge of each student, and then come back together as a group
to do the KWL as awhole group. An example of the KWL is provided.

For mative Assessment(s):

Exit pass (for Historical Figureslesson): name one historical figure we discussed
during class and how they changed history. Students must provide at |east one piece
of evidence describing how this figure influenced history.

Small group presentations (for Timeline lesson): Students will present their
personal timelines to small groups and explain the events they included along with
why they placed the events in the order they did on the timeline. Then groups will
present their section of the “class timeline” to the rest of the class using the same
guidelines.

*T Chart (used during the first lesson discussing “The Oxcart Man”): Students
will give examples of pictures and words (one on each side of the T-Chart) they
found while reading the story that depict evidence of history. An example of the T-
Chart answer key is provided.

Summative Assessment:

A multiple choicetest that includesinformation from the whole unit (given at the
end of theunit). All major conceptswill beincluded in thetest.

Studentsrespond to an essay question about how changesin their local
community have affected their life (and provide evidence of changes using
various projects completed throughout the unit).

*Creating a book about the history of thelocal community — GRASPS outline on
following page (rubric attached at the end of this section).



Creating a Book About the History of the L ocal Community

Over aperiod of 6 weeks, studentswill collect “evidence” to build a description of the
history of their local community that will ultimately result in a class book of the
community from the past through the present.

Goal: Thegoal of thisactivity isfor students to participate in the role of a historian and
to practice the art of collecting evidence. Students will need to work with othersto
collaborate and build abook that will explain the history of their local community.

Role: The students will take on the role of a historian and will work together to build a
text that could be used by othersto learn about and research the community they livein.

Audience: The audience will cover awide range, from other second grade classes, to
parents, to future classes looking for an example of their project!

Situation: Students will be collecting their “evidence” during multiple lessons
throughout the unit. 1 will have the students organize their information throughout the
unit and there will be very specific instructions as to where and when they should use
certain information. At the end of the unit, the students will combine their individual
pieces to make a classroom collection of information about the community and its past.

Product, Purpose: The product of this activity is abody of work that can provide
information on the history of the community the students livein. The ultimate purposeis
to help students understand how a community can change over time and what we can
learn from a community from the events that took place in the past.

Standardsand Criteriafor Success: A “final project checklist” (aka rubric) will be
provided for the final page that each group will be required to provide for the History of
My Community classroom book (rubric isincluded on the following pages).




KWL
Before beginning the KWL, | would pass out the attached sheet to every student (next page). | would use
thisto document each student’s knowledge in terms of this new topic. | would explain that this information
isonly to help me be a better teacher during this unit and that it will not be graded. Then we would move
on to the actual KWL.

Know: For this section, | would have awhole-class discussion to find out what the students know about
how communities change. | would start with a general statement such as “We have been learning about
different types of communities so far in second grade. Today | want to start talking about how those
communities might change over time. Before | begin asking questions, does anyone have any ideas about
how communities might change over time?”

After documenting any responses, | would move on to the sample questions bel ow (possible expected
responses are included — these are also the responses | would be looking for on their written worksheet):

- Do communities stay the same throughout history?
0 No, lots of things change in a community.
0 Sudents might also mistakenly think yes, because they are in the same place
(geographically).

- What types of things or events could change a community over time?
o Theenvironment, the way people dress, the way people talk, technology, careers, the
land, issues and events, etc.

- Whosejob isit to study the past?
o | would be looking for “historian” but | would also expect to hear things such as
archeologists, scientists, history teachers, authors, etc (all of which would technically be
correct).

- How do you study the past?
0 Read books about the past, talk to people who were alive during certain past events,
watch television shows or movies about the past, research on the internet, visit historical
Sites, etc.

- What types of tools could you use to show how a community changes?
o Themain answer | would be looking for would be “timeline”” but I think more likely
answers would be draw a picture, write a book or , make a video, etc.

- Could the way that you retell an experience be different than the way your neighbor retells an
event?
0 Yes, because everyone has different experiences.
0 Sudents may also mistakenly think no when it comesto historical events because they
have a hard time understanding that some historical ““facts’ are not necessarily facts,
they may be the opinion of a person at that time.

Want to Know: For this section, | would allow the students to come up with ideas and write those down.
After that, | would revisit any topics from the “Know” section that they may have missed and include those
aswell.

Learn: | would use this section to review for the post-assessment at the end of the unit. | would show the
students the first two sections and | then | would have them help me fill in the “Learn” section. | could also
base alot of the post-assessment questions on this section.



Name
Date

How Do Communities Change?

Answer the questions below. If you don't know the answer, just take your best guess!

1. Do communities stay the same throughout history? Be sure to explain why.

2. What types of things or events could change a community over time?

3. Whose job is it to study the past?

4. How do you study the past?

5. What types of tools could you use to show how a community changes?

6. Could the way that you retell an experience be different than the way your neighbor
retells an event? Be sure to explain why.




Sample For mative Assessment: T-Chart for “The Ox-Cart Man”

Directions: Fill in the chart below after listening to and reading “The Ox-Cart Man.” For the “Pictures”
column, write evidence you saw from the pictures in the book that helped you know that this book took
place in the past. In the “words” column, write words from the book that helped you know that this book

took place in the past.

Pictures

Words

The man had an ox cart instead of a car.
The clothes the people wore.

The road was not paved.

The bridge looked like an old bridge.

The town had only one road and old-looking
buildings.

The sailing ships at the town

The brick sidewalks

The water pump

The horsesin the village

The meat shop that did not have arefrigerator.
Goods were stored in barrels and wooden boxes.
People shopped with baskets.

The things for sale in the store

There were no power lines anywhere.

They cooked over afire.

The wife used a spinning wheel.
The family made candles.

The brooms were made by hand.
He bought aniron kettle.

They cooked dinner in the kettle.




“How Communities Change” Final Project Checklist

Item

Yes/No

I worked with my group to come up
with a specific title for our page of the
class book

Yes

No

I contributed to the information used
to collect evidence for the body of our
page in the class book

Yes

No

Our page includes at least 3 facts
about the history of Troy, MI

Yes

No

Our page includes at least one
example of how Troy, Ml is different
now than it was in the past

Yes

No

Our page was made using at least one
piece of technology (computer,
printed pictures, Google Maps, etc.)

Yes

No

I worked with my group to decide
what information should be included
in our page for the class book

Yes

No

I worked with my group to edit and
revise our page

Yes

No

I worked well with my fellow
classmates

Yes

No




STAGE 3- Activities/Projects/Products

What does “history” mean? Read “The Oxcart Man” and create a chart with “evidence” to
describe why the book deals with history and how they know that.

How Can We Study History? Look at ahistorical photograph, historical text, historical video
and discuss the evidence we can collect from the past.

How Do Communities Change Over Time? Read various books and look at photos to find out
how communities change over time (also use Google Earth Lesson from class).

**What isa Timeline? Studentswill create a quick timeline of their life and we will discuss the
benefits of looking at atimeline to find information. Then, as a class, we will split into groups
and create sections of atimeline for our year in second grade (detailing important events,
concepts we learned, etc.). These sectionswill be put together to create alarge timeline that
covers the whole year (outline of class demonstration on next page).

How Do People Create the History of a Community? Read “Abe Lincoln’s Hat” and discuss
certain historical figures who have influenced history. Students then discover someone from a
local community and research how they have influenced their community over time.

How Have Communities Solved Problemsin the Past? Read “A River Ran Wild” and discuss
what problems were present in the story and how they were created. We would then discuss how
the characters made choices to solve the problems they created.

History of Our Local Community. Thislesson isworked on throughout the entire unit.
Students will gather materials to create a class book about the history of their local community
using various project that were created throughout the unit (the Google Earth lesson, timelines,
etc.).



L esson/Activity #4 - Timeline Approximate Time:
3, 60 minute sessions

Materids:
Chart Paper
Markers

Tape

W — Introduce the concept of making a timeline and what the goal of amaking atimelineis. Explainthe
importance of creating timeline and how it can be used. They will eventually be creating a timeline that
shows all of the important concepts they learned in second grade.

H — Students will be taking afew minutes to create their own timelines about their lives (or their
day/week/month) depending on the time available. If these were aready created, we will discuss and review
the timelines.

E - Students will work together through the entire unit to find historical evidence using timelines, so they
will be very familiar with them. As students create their own personal timeline, they will gain more
experience and we will be able to correct any misconceptions before they start working on the classtimeline.

R — Wewill review their individual timelines and address any issues pertaining to those at the beginning of

this project. Once the students begin working in groups on the class timeline, | will be reviewing them each
day and I will perform any necessary “mini-lessons” along the way if | feel that many groups are struggling
with the same area of the project.

E — After any meetings with me (or mini-lessons with the whole class), the teams will debrief to decide what
they will do differently with the project. We will stressthat al idea should be incorporated and everyone
should beinvolved in created the end project. Students will exhibit what they know at the end of the project
by presenting their portion of the timeline to the whole class. All students will also be involved in
combining their projects to create the large timeline.

T — Accommodations will be made to meet the needs of the different groups if necessary (example: if a
certain group is having trouble understanding the chronologica order of dates on the timeline | would work
with themin that aspect). Technology will be used throughout the project to help enhance the final product
(i.e., the students can type the text they want included and glue it on to the timeline, along with pictures,
etc.).

O — Students will work in groups of 4 (with atotal of 24 students participating). Each group with be
responsible for a certain month in the school year and will be creating their portion of the timeline using
information from that month. Since thisis second grade, we will come up with all of the dates and text for
each month ahead of time as awhole group. Their main focus will be organizing their information in date
order and creating their portion of the timeline appropriately.

Supporting Documents/Resour ces:

List of dates and concepts learned for each month in the school year (made as a whole group activity)
0 September: classroom procedures, addition & subtraction, revising and editing writing
0 October: new tens chart, weather and sound, finalizing writing products
o Etc...

Examples of timelines (attached)

Final checklist for each group’s portion of the timeline (attached)




Examples of timelines

Timeline

Writers use fimelinesto plan a sequence chapterfor ther inf ormational text.

Use the timelines below to show when thirgs hapren.

A Puppy is Born

Week 2 Week 4 Week 6 Week 8
Thz pupay can Begin to Time For A quppy can
apen its eyes.  edl cog lood. vacciratiors, learn its rame.
| | | |
I I I I
Week | Weesk3 Woakd Week 7
A newborn Start to The pupoy A pupay
puUpay sieeps play with starts to grow can Now
most of the fime. ittermadteas. very Tcsh ne ddopted.

Arizona History Timeline 1912-2012

Johnny and June  Margaret Sanger Slee The Women's

Robbers Roost Weorld champion Carter Cash is inducted into the softball team at
becomes one of MNew York Yankees broadcast their  Arizona Women's Hall Arizona State Univ.
Arizona celebrates the first major films hold spring show from Carefree, of Fame for building  wins the College
statehood to be made in Ariz.  training in Phoenix Arizona hospitals in Tucson World Series
1912 1932 1951 1971 1991 2011
1922 1941 1961 1981 2001
KFAD (now KTAR) is  Luke Airforce Baseis  Arizona's Al Casey Sandra Day The Arizona
Arizona’s first named for WWI performs Cookin"on  O'Connor becomes Diamondbacks
licensed commercial flying ace Frank American Bandstand  the first woman on defeat the New York
radio station Luke, Jr. of Phoenix the Supreme Court Yankees 4 games to

3 in the World Series



Class Timeline Final Project Checklist

Our timeline contains items from only

the month we were assigned Yes No

Our timeline contains at least 3
Yes No

events or concepts

The events or concepts on our

timeline are listed in chronological Yes No
order
Our timeline is neat and organized Yes No
As a group we edited, revised and

finalized our timeline before our Yes No

presentation
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